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Pupil premium strategy statement   

 

This statement details our school’s use of pupil premium funding to help improve the 
attainment of our disadvantaged pupils. 

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 
year and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Burbage C of E Infant 
School 

Number of pupils in school  236 

Proportion (%) of pupil premium eligible pupils 11%  

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2025-2026 

2026-2027 

2027-2028 

Date this statement was published December 2025 

Date on which it will be reviewed December 2026 

Statement authorised by Zoe Driver, 

Executive Headteacher 

Pupil premium lead Claire Barwell, 

Deputy Headteacher 

Governor / Trustee lead Rebecca Jones 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £24,240.00  

Recovery premium funding allocation this academic year £0.00 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0.00 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£24,240.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

Burbage C of E Infant School is a happy, welcoming school with a hardworking, enthusiastic 

and dedicated staff team.  We have a well-established and experienced senior leadership 

team and a school vision - underpinned by Christian values - of Loving; Living; Learning; 

valuing all children equally and as individuals. 

We are a large, three form entry infant school in Leicestershire for ages 4 to 7 years old.  In 

August 2025, Burbage C of E Infants School federated with Burbage Junior School ensuring 

enhanced collaboration with a focus on consistency of approach across the key stages to 

further promote the best outcomes for all. The school has a diverse intake from our catchment 

area and beyond. The school deprivation indicator is below national and the number of pupils 

known to be eligible for Free School Meals, although increasing over recent years, is well 

below the national average.   

We are constantly striving to develop our provision further in order to have the best teaching, 

the most vibrant environment, the right support for every child and the most exciting 

curriculum that we can possibly have.  

We consider the challenges faced by disadvantaged pupils and consider how we can best 

support their needs, both academically, socially and emotionally. 

High-quality teaching is at the heart of our approach.  This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit the non-

disadvantaged pupils in our school.  The introduction of our progressive oracy curriculum, 

further development of our genre-led writing approach alongside the Writing Framework, 

continued engagement with the Mastering Number Programme for the third year and a focus 

on assessment across all subjects and key stages is central to this.  Shared year group PPA 

ensures teachers continually share expertise and support one another to plan and deliver 

high-quality lessons.  Continuing professional development for teaching and support staff is 

an essential part of this.  

Early intervention is a priority at Burbage C of E Infant School and we are focusing on 

communication and language development with a clear emphasis on vocabulary, oracy and 

reading.  We are constantly refining and developing practice in this area whilst also providing 

targeted interventions focusing on specific areas of need to close the attainment gap. 

We have a strong ethos of inclusion and, crucially, a compassionate approach to engaging 

and supporting our children and parents.  There is a collective understanding of the impact of 

disadvantage on pupils’ learning and all staff fully understand the part they play in addressing 

this. 
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Our approach is responsive to common challenges and individual needs and reflects findings 

from teacher assessment at the end of 2024-25 and baseline data at the beginning of 2025-

26.  In school data and discussion with teachers during progress meetings will also help to 

target support throughout the year.   

The approaches we have adopted complement each other and link closely to The Grove 

Road Schools Federation School Development Plan.  To ensure they are effective we will: 

 

 sustain a whole school approach in which all staff understand the part they play in ad-

dressing educational disadvantage and take responsibility for disadvantaged pupils’ 

progress and outcomes; 

 maintain high expectations for all and ensure disadvantaged pupils are challenged in 

the work that they’re set; 

 provide regular intervention activities to meet identified areas of need; 

 recognise, value and support wider strategies to support children and families ensuring 

disadvantaged children are given fair and equal opportunities.  
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

NB. The numbers of children eligible for Pupil Premium at our school are low 
compared to the total number on roll and non-disadvantaged pupils.  

Challenge 
number 

Detail of challenge  

1 Assessments, observations and discussions indicate under-developed 
language and communication skills among many disadvantaged pupils.  
These are evident particularly in Reception.   

In 2025, 60% of our disadvantaged pupils achieved age-related 
expectations in Communication, Language and Literacy at the end of 
Reception, compared to 72 % of non-disadvantaged. 

2 End of Early Years Foundation Stage assessments show attainment at a 
Good Level of Development (GLD) is lower for disadvantaged pupils.  

In 2025, 60% of our disadvantaged pupils achieved GLD at the end of 
Reception, compared to 68% of non-disadvantaged. 

3 Assessments show that reading attainment is often lower for 
disadvantaged pupils.   

End of Key Stage 1 2025 school assessment data shows that 33% of 
disadvantaged children achieved age-related expectations in reading 
compared to 76% of non-disadvantaged. 

4 Assessments show that writing attainment is often lower for 
disadvantaged pupils.   

End of Key Stage 1 2025 school assessment data shows that 33% of 
disadvantaged children achieved age-related expectations in writing 
compared to 68% of non-disadvantaged. 

5 Assessments show that maths attainment is often lower for 
disadvantaged pupils.   

End of Key Stage 1 2025 school assessment data shows that 50% of 
disadvantaged children achieved age-related expectations in writing 
compared to 72% of non-disadvantaged.  

6 Our overall attendance in 2024-25 for disadvantaged children was 94%.  
This is lower than our school target of 96% and the overall attendance 
for non-disadvantaged at 96%.  Assessments and observations indicate 
absenteeism is negatively impacting disadvantaged pupil’s progress 
and we strive for excellent attendance for all. 

7 Observations and discussions with pupils and families have identified 
social and emotional issues for some pupils.  These challenges 
particularly affect disadvantaged pupils, including their attainment.   

In 2024-25, 10% of our disadvantaged children accessed ELSA support 
in school compared to 6% of non-disadvantaged. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved language & 
communication skills for all 
children, particularly those in 
Reception 

Assessments and observations indicate 
significantly improved language among 
disadvantaged pupils.  This is evident in 
observations, engagement in lessons, behaviour 
and assessments 

Increase in number of children 
achieving a Good Level of 
Development at end of EYFS 

Assessments show that an increasing number of 
pupils, including disadvantaged, achieve GLD 

Improved reading progress for 
disadvantaged children  

Assessments and pupil progress meetings show 
at least good progress in reading for all 
disadvantaged pupils. 

 

Improved writing progress for 
disadvantaged children  

Assessments and pupil progress meetings show 
at least good progress in writing for all 
disadvantaged pupils. 

 

Improved maths progress for 
disadvantaged children 

Assessments and pupil progress meetings show 
at least good progress in maths for all 
disadvantaged pupils. 

 

Achieve and sustain improved 
attendance for all pupils, 
particularly disadvantaged pupils 

Sustained high attendance demonstrated and the 
figure among disadvantaged pupils being no 
lower than their peers. 

Improved social and emotional 
well-being 

All children identified as requiring the support of 
our ELSA have regular opportunities to do so. 
Increased participation in enrichment activities, 
particularly among disadvantaged pupils. 
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Activity in this academic year 

This details of how we intend to spend our pupil premium this academic year to address 

the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £12,000 

Activity Evidence that supports this approach 
Challenge 
number(s) 
addressed 

Further embed 
pedagogical 
approach and 
progressive 
curriculum for 
teaching oracy (in 
liaison with BJS).   

 

Communication and language provide the 
foundations for learning, thinking, and wellbeing.  
The number and quality of conversations children 
have with adults and peers throughout the day in a 
language-rich environment is crucial. 

https://d2tic4wvo1iusb.cloudfront.net/production/e
ef-guidance-reports/literacy-ks-
1/Supporting_oral_language_development.pdf?v=
1763737710   

All 

Continue to sustain 
staffing levels in the 
early years, at all 
times, to prioritise 
high quality adult/ 
child interactions in 
both the indoor and 
outdoor areas 

Language provides the foundation of thinking and 
learning.  Adults have a vital role to play in 
modelling effective language and communication. 

https://educationendowmentfoundation.org.uk/edu
cation-evidence/guidance-reports/literacy-early-
years 

1, 2 

Whole school 
participation in the 
NCETM’s 
Mastering Number 
Programme, 
including pre-teach 
sessions 

 

Research supports spending on developing high 
quality teaching, including investing in 
professional development, training and support, is 
the key ingredient to a successful school. 

https://educationendowmentfoundation.org.uk/edu
cation-evidence/teaching-learning-toolkit/mastery-
learning  

 

https://www.ncetm.org.uk/teaching-for-
mastery/mastery-explained/supporting-research-
evidence-and-argument/ 

 

2, 5 

Federation 

curriculum 

coordinators to work 

closely together and 

support colleagues 

to further embed 

Research supports spending on developing high 
quality teaching, including investing in 
professional development, training and support, is 
the key ingredient to a successful school. 

https://educationendowmentfoundation.org.uk/usi
ng-pupil-premium/use-reliable-research-evidence-
to-support-your-strategy  

1, 2, 3, 4, 5 

https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Supporting_oral_language_development.pdf?v=1763737710
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Supporting_oral_language_development.pdf?v=1763737710
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Supporting_oral_language_development.pdf?v=1763737710
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Supporting_oral_language_development.pdf?v=1763737710
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://educationendowmentfoundation.org.uk/using-pupil-premium/use-reliable-research-evidence-to-support-your-strategy
https://educationendowmentfoundation.org.uk/using-pupil-premium/use-reliable-research-evidence-to-support-your-strategy
https://educationendowmentfoundation.org.uk/using-pupil-premium/use-reliable-research-evidence-to-support-your-strategy
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assessment 

opportunities and 

identify gaps in 

children’s 

knowledge 

 

 

Continuing 
Professional 
Development 
opportunities for all 
staff including a 
focus on coaching 
to improve 
children’s oracy 
through the use of 
metacognition and 
self-regulation 
strategies 

 

Research supports spending on developing high 
quality teaching, including investing in 
professional development, training and support, is 
the key ingredient to a successful school. 

https://educationendowmentfoundation.org.uk/usi
ng-pupil-premium/use-reliable-research-evidence-
to-support-your-strategy  

 

Research supports teaching metacognition and 
self-regulation strategies, often defined as 
learning to learn, can have high impact on 
improving outcomes across the curriculum. 

https://educationendowmentfoundation.org.uk/edu
cation-evidence/teaching-learning-
toolkit/metacognition-and-self-regulation  

 

1, 2, 3, 4, 5 

 

https://educationendowmentfoundation.org.uk/using-pupil-premium/use-reliable-research-evidence-to-support-your-strategy
https://educationendowmentfoundation.org.uk/using-pupil-premium/use-reliable-research-evidence-to-support-your-strategy
https://educationendowmentfoundation.org.uk/using-pupil-premium/use-reliable-research-evidence-to-support-your-strategy
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
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Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  
 

Budgeted cost: £7,240 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Use of the 
Wellcomm 
Intervention 
programme in 
Reception 

 

Studies of communication and language approaches 
consistently show positive benefits for young children’s 
learning, including their spoken language skills, their 
expressive vocabulary and their early reading skills.   

https://educationendowmentfoundation.org.uk/early-
years/toolkit/communication-and-language-approaches  

https://www.gl-
assessment.co.uk/assessments/products/wellcomm/ 

1, 2 

Language & 
Communication/ 
Social Skills 
intervention  

 

Targeted deployment where teaching assistants deliver 
an intervention to small groups or individuals has high 
impact.   

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/teaching-assistant-
interventions 

Research shows that a focus on speaking, listening 
and a combination of the two, all show positive impacts 
on attainment. 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/oral-language-
interventions 

1, 2, 3, 4, 5 

Teacher led 
writing 
intervention 
groups in Year 1 
& 2 

 

Evidence shows that small group tuition is effective.  
Greater feedback from the teacher, more sustained 
engagement and work more closely matched to 
leaners’ needs explains this impact. 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/small-group-tuition 

 

4 

Phonics 
intervention led 
by LSAs (& 
teachers) across 
the school to 
close gaps and 
accelerate 
progress 

 

 

Targeted deployment where teaching assistants deliver 
an intervention to small groups or individuals has high 
impact.   

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/teaching-assistant-
interventions 

2, 3, 4 

 

https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://www.gl-assessment.co.uk/assessments/products/wellcomm/
https://www.gl-assessment.co.uk/assessments/products/wellcomm/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £5,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Attendance 
monitoring for all, 
including 
disadvantaged 
groups, supported 
by the Education 
Welfare Officer 

Being in school is important to children’s 
academic achievement, wellbeing and wider 
development.  There is evidence to suggest that 
regular school attendance is a key mechanism to 
support children and young people's educational, 
economic and social outcomes. Schools facilitate 
positive peer relationships, which contributes to 
better mental health and wellbeing. 

DFE Working Together to Improve School 
Attendance August_2024.pdf 

6 

ELSA provision 

 

 

 

 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes in school and in later life (eg. 
improved academic performance, attitudes, 
behaviour and relationships with peers). 

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/social-
and-emotional-learning 

7 

Funding of one 
after-school club + 
music tuition 
termly, and part 
cost of trips 
covered 

 

Research shows physical activity has important 
benefits in terms of health, wellbeing and 
physical development. 

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-
toolkit/physical-activity 

https://educationendowmentfoundation.org.uk/ed
ucation-evidence/teaching-learning-toolkit/arts-
participation 

 

2, 6, 7 

Funding of free 
school milk through 
Cool Milk 

 

Milk is a good source of calcium which helps to 
build bones and keep teeth healthy.  It also 
contains vitamin A which helps the body resist 
infections and is needed for healthy skin and 
eyes. 

www.NHS.uk  

Improved 
general 
health 
supports 
all 
objectives 

 

Total budgeted cost: £24,240.00 

https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
http://www.nhs.uk/
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 

academic year.  

We have focussed on delivering a high-quality curriculum, sustaining staff levels and 

addressing gaps in children’s learning.  High quality teaching and intervention, in all 

year groups, has been prioritised.   

Teachers use assessment from previous teachers and their own on-going 

assessments and knowledge of the children to plan teaching and carefully map out 

intervention provision.  Teachers and learning support assistants work closely together 

to scaffold children’s learning and deliver effective intervention for specific areas of 

development.  As part of this, we introduced the Wellcomm Speech & Language Toolkit 

for use in Early Years, delivered consistently by one of our experienced higher-level 

teaching assistants. 

At the end of Reception 2025, 60% of disadvantaged pupils achieved a Good Level of 

Development at Burbage C of E Infants compared with 51.4% nationally. The gap 

between disadvantaged and non-disadvantaged at our school was also considerably 

smaller than nationally. 

End of 2024-25 EYFS data shows that the majority of disadvantaged children made at 

least good progress in reading, writing and maths last year. The aim is to see progress 

accelerate further as they move through Key Stage One to ensure attainment 

increases in line with non-disadvantaged children. 

We also continued to offer school-led tutoring to all Year 1 & 2 pupils for the fourth year 

running.  As last year, we used a supply teacher known to the school to deliver this.  

She delivered a total of 72 hours of tutoring to 13 PP children.  Assessment data and 

discussion at pupil progress meetings determined the focus of the tutoring for individual 

children. Tutor’s assessments show that gaps in children’s learning were addressed 

and they were better prepared to start their new year groups/ schools; many 

disadvantaged children made accelerated progress in their final year at the Infant 

School. 

Phonics results were positive for the school with 87.8% passing the phonics screen in 

Year 1 and 92.9% in Year 2, continuing a four- year trend of achieving above national 

for Year 1 and a seven-year trend for Year 2. The gap between disadvantaged and 

non-disadvantaged in Year 1 was -0.3% compared to -13.2% nationally, which is 

particularly pleasing. 
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Our end of 2024-25 Key Stage 1 internal school data shows that the progress of pupil 

premium children was good during their time at Burbage C of E Infant School.   

Our attendance in 2024-25 for disadvantaged children was 94%.  This is lower than our 

school target of 96% and the overall attendance for non-disadvantaged at 96%.  

Attendance for disadvantaged pupils needs to improve further which is why whole 

attendance remains a focus of this current plan. Attendance is central to any school 

improvement strategy because we know pupils experiencing success in the classroom 

is key to improving their life chances.  

The aim at The Grove Road Schools Federation is for all pupils, whatever their needs 

and starting points, to attain well and we know many of our non-disadvantaged pupils 

still need extra support. Strong leadership of Safeguarding, SEND, Curriculum and 

Behaviour/Pastoral/Attendance is key to improvement for all pupils. 

The total budget for Pupil Premium was spent last year. 

Externally provided programmes 

Programme   Provider 

Anima Phonics Programme Anima Phonics 

Big Moves Programme School Sports Partnership 

Mastering Number Programme NCETM 

Wellcomm Toolkit GL Assessment 

White Rose Maths White Rose Hub 

 

 


